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: o, This paper outlimes é principles fcr inszervice
ﬂeducaters and others engaged in staff develcpment for early childhood
programs. Prlnéiple 1 recommends that inservice educators focus on
mndlfving a teacher's understandings - (the constructions, concepts, or
- schemata relevant to his or her work) rather than cn giving '
prescriptions for behavior. Principle ‘2 reccmmends etrengthening
‘enduring dispositions (e.g., inventivsness, patience, and enthu=1asm}g'
thought to be related to effective teaching., Principle 3 supports. B
‘focus on. helping teachers to use :cnpetEﬁsies théy already possess

. more. rel;ably. cgnsistently. appropriately, and cenfidently.
'F%lnclplé 4 suggests the importange of building long-term T
relationships with teachers insted4d of ciiéxlng hasty ca:rectians.

b

Principle 5 proposes that inservice educatdrs maintain ar cptimum
psychological distance from the teachers ey wcrk with..Frinciple 6
recommends the provision of moderate amounts, of inspiratign as well
as encouragement and suppert to kéep up the téacher 5 eathuflaSI. '
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. Alliteachérs, at every 1evel have to. face the fact. that they cannot- -,
'offer learners all, of the’ possible act1v1fﬁes that might: be 1nstruct;ye to' -
then, hen we work with people in any Eltuatlon, we are constantly making
3fwand decisions about many aspects of our relat;aﬁghlps and our- work: .

ig?lc
In & glven teachlng situation there are probﬁbly}a dozgn -- or maybe 50 --
right dr goad ways to respond and probably as many ar more wrong or bad

ways toa' fﬁaﬁggfs cannot respond in all the ways that are Ross;ble.
: _Chulces have tq:be made, and ohfausl}f many dlfferc:nt factor&. affec.t those
Some of the activities or. résponsea to teachers mm:la by inservice’

1'ch01ce5.
' "'we have art workshops-

workers are chcsen on the basis of traditjon, e. g.
every Sprlng" sﬁme on the b351s of efflc}EnEy, e.g. a singlé speaker pre-
sentlng 1ﬁformatlan to a large. group Others arercﬁdsen becilise inservice
Educatbrs thlnk teadhers ﬁther want fthem or w;ll attend them; gﬁ?

&

selected or: regé%ted Gn;the basis of tgg resources ava;ldble or, becau%e of

Vpartlcular phllosﬂphlc:al Comm1trnents and so forth. The 51x PTlﬂClplés out-

commended as foci for 1n5§TV1%§féduz1tors and others
They are offered in the- hape that they may
s about how to respond .-

lined beloW are 3
éngéged in;sfaff development;
be useful i% the pracesé of .making ch01ces and decision
to teazheys what to do next, and what a thltlBS to %elect from among the’ f

/.
wide varLety Gf potentlal activities hy whlch we hope “to hélp teﬁ:hers and

-others wﬁo work with children with - thelr own te*u:hlng and E:lI‘ESglVlﬂg The
1ntended to hlgh11ght ‘particular aspects

caregivers. and teachers which ‘seem to

-princlpfes and tEChnlquéS are also
of the behEV1or and- dev&lopmentgof

"have bf‘aen under- emphas&zed since the campet&ncy or performance -based tralnlng

'mnvehént has gained so much momentum.
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rlnclple No.rl:' FDcus qgrthe teacher'si~understand1ng of the ; 51tugtlon_ /e

'_Vat hlnd The tErm understandlﬁg is used 'here to refer to- the teaéher 5’-: -

consjtructions; cuncépts ‘or sc emata rclEvant tD her work. ihey will include: /.

T a w dc range of" ax;oms, Presu POSlthﬂS, ass mptlons gtc_ abduJ/suzh thlngs L
0w children -learn, what "warksl the teache——sreFfééis on hdr pupils,

whit she** expects of- hersclf what chcrs expect hcr roie d?chs and so

) it . i . o

fo th. -~ o T% L "yﬂf . : . o 5 B ) .
: : i ‘{ . -

It 1§ suggested that of all the patentlal cour%es of - actloW'available t@

8-

1’serv1ce educa@ors,ﬁthose Wthh modlfy relevant- undergtandlngs are most

eful’ in. the~long Tun. < The fa&ps of such act1v1tles would be. i@ help teachers
-,evelap understahdlﬂgs that ‘are more approprlate, more accurat# deeper.and - )
ore fully and flnely dlffErEntlatEd than they .had prev1ausly been (see Katz, 1977)
_”Fhe ratlonale ﬁiggrlylng thls prlﬁc1pﬂe 15 that the focus on undergtandlng

1elps the teacher to strengthen attrlbu{es she can keepand use after the ~
inservice educator hanlEft the scene. It geems reasonabla to assune that
modified understandlngs are mo;e 11Lely to help the teacher generate new- be— '_é
haviars ,h0pefu11y, more effectiﬁe Qnés than are, prescrlptlons, dlrectlﬁcs
and instructions. An underlying Pregupposxt1on*here is thatﬂan -inservice
educator is someone wh@ has more useful, approprlate accuraté ‘or dlfferens.i
tinted’ understand1ngs*{han the teacher be;ng helped ‘Such f;ff rences 1n

LT undcrstandlﬂgs determine the cantent of the rElatlgﬂShlE betWeen the inservice R

educator and teacher and also legltlm s»hex_authorlty to prgv;de inservice

education. Gy o ' ' S : S .

E;incip;g No. 2: Focus on Etréngfhéning enduring dispositions. :WidEJQ; n

spread eﬁfhusiagm for @erformince based -teacher educatlon ‘and competency-
based education, in general, seems to be assoclated with' the"lsk of under-
emph351zlng the devclopment of 16drnar5 dlSPQSltlonS It 15 suggested here
that in making choices as to which type; of, responses to mikE; or which types
} of act1v1t1e§ to. provide, it is best to focus on those act1v1tias which are.
EEER 11hely tD:Strengthen enduring dispositions thought to be related to effective

teachlng Slmllarly, responses to teachers shDuld £0cu5 on weakenlng those

s
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N dlSpDSitlonS wh;ch mlght undermine effective teacﬁlng ‘ By d
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I
mean rclath&ly stable "habits of m11d " procl;v1t1és pladn e
I Lo
tendenci%g to respond to one's experiences or to glven situations in ;erta;n L

[ E -
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¥ The term teacher is used throughout to $implify phrasing even thodgh these
+ L p\lnc1ples-are intended to bE ‘helpful to others working with chlldren
]

ok The feminine gander is used to §1mp11fy sentence construutlon, the WEICOme .

5

in early Ehlldhgod educatlon is acknowlgdggd

) PIESEﬂQE of‘male..teachers
FRIC | Pereby.
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*ways.:¢50ﬁa examples of dispositions likely to be related to effettive teach-
1ng.1nciude 1nvcnt1ve ess or resquicefulness, patlenge Cl e. long reaction
tlme) frlendllness \gnthus;aﬁm, etc, Some dlSpDSlthﬂS llkEIY“tD undermlne

.effectlve teachlng 1nc1ude 1mpetu051ty, unfrlendllness hypefcrltlsallty,

., and S50 forth. - L R I S

Z! f_ Two supP051tlons prcv1de the ratlonale for thlS prlnc1plgi_ First it
*seems obv1ous that we cannot teach all the knawledge skllls, methcds
’ technlques; etc. which*are of potential use to teachers. Both lengthg of
. timejféﬁd point in tlmej mitigate such an ancompllshment - That beihg\the
) 'cése it Feéms advisable to teach teach;rs in §gch a way as to stranﬁthen s
) ' their dlsPD51t1ons ta go on 1earn1ng, to be resaurceful ‘and ta be 1nVent1ve
"long after. our work' with them is over. *Secondly, while we dg ‘indeed want to
‘help teachers wlth specific Skllls and mefhods, it is 1mportant to do so with-
out undermlnlng these "self helpful" dlSpOSllenS. Helping téacheré with .
, work. -The sgggested focus here is on guarding against the risk of teachlﬂg
- such épﬁpeteniiés at the expense Df_the SelfghelpfulVdiSPQSitiDns; Similarly,
L ‘we -should guafﬂ >agsinst hélping teachers with competencies in sqch a way thhat
mlnht strengthen or engender a dl§p051t10n to be depéndent, unlnventlve and
unresourceful ; ' o -
’ -Erlng}p%g2N§1 5;;7Focaslgnaéompétencies a1r§§dzgégqgi?ggi In our eager-

* ness to effeét‘ehangé and to be ""'change agent%" we, theﬁ overlook the

possibility that the teagher% we wark ‘with may already have ‘the competénc1es

'i§; appropriate for or rgqulrcé Df a. glven ssituation. In such cases the focus
should ﬁé on helping the teaﬁhars 'to use ilready avakldbls competencies more

reliably and cons;ﬁtently, more appréprlately, or more confidently. Por
th

i

i ﬁiﬁdfple a teacher may be sufficiently competent at gulding a discussi on w
s her klndergartenegs bit may fluctuate excessively.  In su@h cases, teachers
probably do not requlré modules on discussion skills, but pérhaps fuller

- understandings of, the causes 0f the1r own varlablllty, or- some help which

alerts them £o cues which causes thEm to perform in wayg‘that—=a% the :aying
"know. better'" fhan ‘to do! FDr example, in thé latter example the

ay befgggped by refralnlng from 1éad1ng dlSCUS&lOH; except when

goes--th
teacher
classraom conditions are optlmum for her In, thag}way she may be able to

Ty
Strengthen her mastery more surely before %he tries it oét undeﬁ less thgn

optimum conditions. . . B . : . ;
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“'Simiieriy,'teaehere of young children are eften exhorted te "1ieten" to
themi It is reaseneble to essume that all teachere have eueh “llstenlng"
competence, although they may app ly lletenlng ekills 1napproprlete1y anﬂ/or
1neon51stent1y In yet ‘another type of case a- teacher may have the skllls
requlred of a situation, but felle to use /hen W1th ;ufflelent eonfldenee'te .
bE”effeCthe— .For example, in cases of - settlng llmlts redlrectlng or SEﬂPplng
dlerhpt;ve hehav1orf-ff the teacher's actlens betray a 1eek of eenfldence
chlldren may preceive mixed 51gﬁals, challenge her .and thus exeeerbate the °
eltuatlen_ In eueh eases the inservice edueator s role. sheuld fecus on '

~ehap1ng end/er SuppDItlﬂg the teacher's efforts to pfeetlee end etrengthen

already available behev;ers, ‘rather than on the aequlsltlon of hew competenelee.

Frlnelple No. Foeue on Building Leng Term Relatlenehlpe.‘ This principle

refers to these eltuatlone in whlch an ebeervatlen of a teaeher prempte us to
coffer ”cerreetlons" Sometlmee in our eagerness to be helpful and ueeful
and to establish our eredlblllty, we are too_hasty ‘to offer those correctlone
ThouEh mementarlly, in such situations we may be "rlght", we may give the °
cor;eetlone and lose the opportunity to ge'en»helplng thet,teaeher'ove: a
fbnéerﬁpefigd of time. In other words, such eeseev%equife es‘toimeke a choice

between being direct or "up front" at a given moment, (thereby jeopardizing

the development of a deeper relationship) and withholding the correction for'

the sake of future learning. We are suggesting that the choice should focus<

upon ‘those responses - including abstaining from responding, - which will

'strengthen the development Df a relationship of mutyal eenfldence and respeet

that the teeeher can; drew upon in the future. That(futere mey thep provide® -

the teaeher w1th a stable, welcome and reliable source of corrections over a

o

1ong perlod ef development. .
Prlnegp;e No. 5: . Focus on Maintaining an Gptlmum Dletenee Between

Yourself and the Teacher. On the surface this principle appears to be counter-

intuitive. Many educators consider closeness, warmth and supportiveness
essent;el and valuable attrlbutes of their relationships with 1earner5;

Research seems to support the cententlen ‘that warmth, for exampi is_eignifig

cantly related to teacher effectlvenees. It is euggested that lHSETVlCE

educators may be tempted te*make the error of belng too close to their teachers. -
It is recommended instead that we strive for an optimum (not maxlmum) distance.

_ between ourselves and the teachers we work with. va1ou51y some people can . 7

cope with a larger number.o%-eleee relat;onshlpe than others, and the optimum

= 5
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closeness also varies from one edusatD:\to another. , _ : ;

T ’ The rat1onale underlying thlS prlwalple is four- fold Flrst, ‘excessive i

1

- clcseness may 1nh1b1t or limit our ablilty to evaluate the learner's progress
L . reallstlcally If we' become tDo.attached to the teaaher we. are w0rk1ng W1th
L we mdy be ‘unable to help—her to confront serious, weaknesses, indeed, “we may
- l:- fail to percelve the weakness at all.” Secandly, ‘if we become too Elcse to -
o ‘the teacher wk mayaunlntentlanally !mplnge on her rlght te priwvacy, a'rlght

which deserVéS protectien.= Thlrdly, there is some danger that as we become

.-

- t60 close to one of the teachers in a group we are respems;ble for we may .
'/ffff:;advertently make disparag;ng remarks, about.another member of the group - .t
~and thereby undermine our own trustwcrthiness' cfediﬁilit? and éffe¢tivénessi
’ Fourthly, ‘if we*allow OurSElVES to become too close or involved with our '
- teachers we may flﬂd Gurselvesl"burned out" in a few months, and suffer not

. only personal stress, but also lose our effectiveness. on the job.

L]

S Prlnc;ple No. ,6' ‘Fﬂcu5 on prDV1d1ng moderate amﬁunts of 1nsp1rat1§ﬁ e

Many of the teachers we are trying to help can cope admlrably with the
complex tasks and respon51b111tles they ‘face.r They may not. require new
tEChleUES— packages ‘or gimmicks (althaugh they may belleve them necess¢ry),

but simply acc351onal .renewal ‘of courage to sustain . their afforts and.ta_‘

“maintain enough enthu51asm to: kee oing at an un 1amoura and petrha Under—ﬁ
gl P 8 g g P Pf ) /

- appreciated job. Excésg.r\.re Sapplng of c:oura? QI‘ Enthuzﬂasm at times”

approgchigg dEPTESSlOH-(l_Eg, bellev1ng one*d efforts have no effect) is a

‘ﬁbteﬁtialicause of ineffectiveness no matter,how many competencies 'the indivi-

- dQ31 haSﬁ_ Suéh_inefféttiveneSs may -depress enthusiasm and cotrage even, %' - o

! fuf%hér which, in, turn, may decrease effectiveness ’gaih « An inservice’ o
educator may be #ble to intervene in the downward sgizal by prov1d1ﬁg a .

- modicum’ 0f\ln5ﬁlrat10n as well as encouragement and support. It seems 1mp0rt3ﬂtv
that the 1nsglrgt10n be %pElelC to the work settlngirather than just a general=
ized message. In addltlan, it is Juggested that supportlve and encouraging

s . messages contain real . .and useful information about the SLgnlflcange of the

. teachers' effarts. Furthermore, it may be wise to provide such 1n5p1rat10n

in modérate rather than maximum amogpts S0 that teachers do not become “hocked"

or dependent on it; the 1atter mlght undermlne the strength of th31r dlSpD?lthﬂS!

A

-tc be self- helpful in the long run. As no 1n5erv1ce program ‘can ant1c1pste ail
{

* . ofa teacher s future néed% the overall ;ntcnt of these p_I‘lnCiPlES is-to prov@e

‘thQSé reSpOnSeS and activities which focus on the lon& t;rm growth ard develap—
5 L]

{ - ment of those who work with young ghlldren - 7 L e .
* ¢ - . . B . T [
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